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Method

	The audience, 60 persons get together in circle, in groups of ten; in each group they read and comment subjects on education.                                                     

At the end, each one expresses what has understood, and Eva writes on the blackboard particular comments about the reading.                    

1. I feel this is the essential point: what values should be cultivated in the official school? 

2. Another point posed is the difference between education, formation and instruction.

3. The concept on true education related to change… 

Continuous change…

4. What was industrial revolution and what is now technical revolution.  Are we living or surviving in a society of change?  Change because are we invaded by products of human creativity, or because did this human creativity by means of its products extended his senses and neurones by “observing” the invisible?  And here is the conclusion: the paradox is installed 

5. In my view, education.  Formation should start from the deepest of each one of the educators, that is, the purpose has to be a meeting of a person with another on the same level, and by the heart; in my opinion, this is one of the main foundations…

6. Or course, we have talked about this point of view, about a new language of affection… 

If we lay pride a little aside, and put humility to do things, I feel we are going to find this way the right path that we want to follow.

7. A difference between knowledge and wisdom arose Data as a whole do not take more information for granted, and information as a whole does not takes knowing for granted.

8. Another thing we saw: mass exploitation of knowledge, and incapacity to face it…

             that is to say, informative saturation.

9. Emphasising changes produced in significance of space, wider spaces, young people travelling and knowing other countries and customs and languages, and this is highly formative.

Through geography, books, and all communication media; the world becomes smaller as velocity increases; new meaning of human space in relation to time and velocity; knowledge rapidly accelerated and soon displaced: an enormous help derived from interdisciplinary tendencies, the one supports the other… their is a tremendous expansion of consciousness.  

10. It is obvious the anguish produced by an accelerated process of change and its mass information.  A purely creative sense in education is absent, and the ideal would consist in transforming the mass, the critical mass that is going to give rise to education.

11. In my opinion and beyond our reading, I realised the relation produced among persons in the group, in spite of not being acquainted; and  I realised we all were looking improperly because we were seeing what knowledge could this paper give us, but we do not try to see something new.

12. Here the point is where the general journey of humanity should be led.  Because on the one hand, it is possible to form an ideal culture, a cosmic culture, with no geographic boundaries, and integrative culture or of synthesis, and on the other hand –a concrete reference to development in Japan- to aim at a regional culture, applicable to concrete needs of each people.  So the question is: what would be the strategy in terms of education: cosmic, integrative culture, of synthesis, or should we manage here and now, by assuming our own concrete problem?

13. We commented a paragraph referred to one’s attitude in front of change; while in grown-ups this attitude is of fear (fear for change), children are more open and ready.  The other point refers to informatics and says, if at this moment we are somehow captivated by this “new toy”, later it shall be helpful to acceding more directly information, and children will have more time to develop their creative potential.

Yes, of course!

No

In this chapter it is emphasised that the only quest for knowledge would lay handicraft aside, let us say, abilities acquired by a race.  It calls the attention on inability to educate out of the bureaucratic system to which education is usually reduced, where we do not know the sense of what we are doing (for instance, mathematics, where we are taught how to add or subtract but nor to give sense).  That is to say, we end in a bureaucratic system where the final object of education got lost halfway.

14. The paragraph commented emphasises a dichotomy between school and child; there is a loss; we need to hear children; and they detect this dichotomy;
We are going to be able to educate to each other, children and adults.

	Eva

Comments

“in school”

“instruction/information”

“What is change?”

“continuous change”

“Change because are we invaded?…

“gap in development”

“paradox”

But, what did emerge from reading?

Perfect, may I say “affection”?

-Yes.

“new language”

“pride/humility”

“knowledge and wisdom””

“velocity of information”

(scientists call it “polluted information”)

Just through travels?

“space/time”

“acceleration of time and belittlement of space””

“creativity”

“critical mass”

Here a young man spoke, but I interrupted his words.

“to see something new”

“ideal culture, cosmic culture, or concrete culture”

“fare for change”

“and why not for us, the adults?”

Why education only for children?

“intellectual knowledge/handicraft”

“bureaucratic system”

“dichotomy between school and child”

“education together”

“apprenticeship process”


Eva:

Let us see a little these “space/time/knowledge” categories, like ways that are going to enable us to broach this synthesis we try to build, which absolutely is not a theory or a closed conclusion because fortunately we stopped believing in closed conclusions. What it is happening amazes us, so we try actually to see what type of potentials are hidden in us, and which potentials we should begin to develop or make emerge so that we may be able to read the reality with new codes, new ways of communicate with this reality, not only seeing it, reasoning and getting too rigorous conclusions by means of laws, hypotheses or “models” (as doctor Muñoz Soler said), where suddenly, when we construct a beautiful model –along with its wonderful objectives, and all its contents of the educational system, for instance, its evaluative system– we rejoice over seeing educational objectives so clearly described by us, but when we put a model in contact with the reality, this model collapses, but we do not mention this collapse but say that the reality did not respond to the model. So, the fundamental subject –as this young man quite properly said– obviously is the viewpoint with which we observe the reality, and we should change this viewpoint. But what is this viewpoint? Are we going to learn now that there is only one viewpoint? No, each one of us has his own viewpoint, so you were constructing this with me; surely each one of you has lived it in a different way, but you said, where from?, and you said this from your own viewpoint, experience,  need, and even  ignorance about certain matters.

Of course, the “space”, now certainly we are perfectly able to surround our world in 90 minutes (a satellite goes round the globe in 90 minutes and brings us images from all points of the world); now we do not travel by ship or plane, but we have another means. But see what an unbelievable thing: information comes to us in real time. What does real time mean? At this moment, I can receive an updated information about events occurred on the other end of the world.

So, obviously, something is happening  –and is happening to us– because we are unable to understand the meaning that this message brings us, because what we are doing is to translate this message according to our current possibilities that, obviously, we find obsolete, but we are unable to find a way of reading it properly.

“Time”, of course, as Celia quite properly would say, “times”. At this moment we are living together historic times. Farmers, producers, services, all together. There are simultaneous cultures, simultaneous situations all over the world, which tell us about our space conquests, but here there are millions of human beings starving, and this contradiction gives rise to a deep inner conflict in us: not only a conflict about what direction to follow, but an innermost conflict by which I am misplaced in space and incapable of coping with (and being in) this time, because this time is not enough and my lifetime is very short. In no way this time is sufficient. So this make me feel anguished, and gives rise to a sense of being totally misplaced. And in addition to this, “knowledge” overwhelms me with a lot of possibilities –I can positively accede the whole information (now, in a tiny compact disk, in a disk drive, I am able to read the whole Britannic Encyclopaedia), and by means of a communication MODEM I can make direct touch with schools of Buenos Aires, Rio Negro and Bariloche, as we recently did, and with those of Mar del Plata and the United States simultaneously. There were children talking simultaneously through a communication MODEM. Obviously, we are living different times that produce a conflict in the educational sub-system established in the social system; so we begin to question it, and say: how is this? We speak about communication media when actually education is inherent in education: education (“educere”) is impossible without an inner communication process and without communication with somebody else. When this lady said we “build” an education in which we all teach and learn, and do not know if through a dialogue, but perhaps through “silence”, or perhaps through a search; through a search of what? We have to discover this all together through a code constructed by us, through this new language we have today. This artificial communication system, that is, language, is insufficient, and even causes confusion, because one and the same word, one and the same concept... (is a concept, a “synthesis”, isn’t?; a concept becomes our wider synthesis of something concrete), but we do not agree about a concept: so, what happens? We have to construct new concepts. We may re-construct what now we are managing in our daily activities. But when we say, for instance, “pedagogy”, we know quite well that we do not speak any more about pedagogy studied in the University, because this pedagogy told us that auxiliary sciences (psychology, philosophy, politics, sociology) should enrich this pedagogy, but what did we do with this psychology, with this sociology, with this philosophy? We have them as watertight compartments, and pedagogy remains as another watertight compartment, in which we try to “re-float” and vindicate it along with other sciences or other areas of knowledge; when knowledge –I do not know if what I am to say is etym
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